• Unravelling functional dependency in DGS;
• Exploiting dynamic variation to highlight geometric invariance;
• Making connections between DGS and pencil-and-paper.
These teaching strategies essentially highlight general principles of mathematics teaching applied to a specific context, in this case DGS. The resource provides a context for learning but cannot teach. The focus of research needs to shift away from the context, towards teachers and their teaching strategies. For example, research needs to be explicit about what kinds of teaching strategies should be encouraged if teachers are to integrate DGS successfully into their classroom practice.
This begs the question: how do you encourage particular teaching strategies? The National Curriculum 2007 (QCA 2008) explicitly encourages more exploratory and discursive approaches in mathematics teaching. Further research will investigate the impact of the National Curriculum 2007 on the teaching and learning of mathematics, with a particular focus on ICT use. ICT represents a critical case because these resources provide rich opportunities for exploratory and discursive approaches. To date, teachers have perceived the benefits of ICT use mainly in terms of pace and productivity (Ruthven, Hennessy, and Brindley 2004) . In contrast, given the increased interest in dialogic teaching implied in the new National Curriculum, a shift in teachers' perceptions of ICT use towards a rationale based on promoting discussion, exploration and creativity might be expected.
